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AUTHOR'S INTRODUCTION 

This little paper seeks to contribute to gardening classes at Waldorf Schools. Newly founded 
or forming schools oiten wonder how to go about establishing and creating gardening programs. 
Colleagues already teaching gardening have also long sought a summarized presentation. They, first 
and foremost, will realize how initial and fragmentary these efforts are. Nonetheless, it seems neces
sary to begin, par1icularly to offer guidance to newly starting colleagues. In attempting to describe 
gardening teaching, some seriOUS difficulties arise. They include: 

"R.Steiner's references to this subject , taken from conferences and personal written 
communication, provide a less-than-complete picture. 

"Because each school is different, it isn't possible to transfer or apply existing program 
from schools with established gardens. 

"The danger of restricting young teacher and schools to existing examples can hinder 
observation of the individual. 

R. Steiner's comments on gardening at the conference of the first Waldorf school, as well as 
on other occasions, do give brief but clear direction to the way in which the gardening work should 
be approached. His statements can serve as general guidelines everywhere, regardless of modifica
tions and individual applications at par1icular schools. 

The following excerpts from. conferences and personal communication should stand on their 
own as a key reference tool. Although there have been many attempts to develop a detailed and 
structured curriculum for the gardening class, the efforts are based on specific conditions that do 
not adequately consider the different circumstances at other schools. 

It hardly seems possible that a truly universal curriculum would exist. Here we include the con
tributions of Frau Michels and Harm Strauss, as presented by Karl Stockmeyer in his "Rudolf 
Steiner's Curriculum for the Waldor1 Schools." Different preconditions exist, for example, in the 
overall size of schools, size of property, conditions of timetable, climate and soil situation, location of 
the SChool, whether in the city, suburbs or the country. 

The school garden must always evolve from these conditions. Other school's methods can 
serve as an example, but never be simply transferred. One reason to hesitate in giving descriptions 
of a specific garden or lesson is the danger of restricting individual expresSion. 

Faculty might be tempted to use the guidelines in a dogmatic way in dealing with young 
gardening teachers, referring to "what has been written down." For this reason , we have decided not 
to include descriptions of classroom lessons. 

Gardening teachers will relate himlherself in the faculty of hislher school with the idea of mak
ing Waldorf education, and its entire scope of action and thought, a par1 of his daily life. Specific, uni
versally interesting thoughts on gardening and a broad literature on biodynamic agriculture exist in 
appropriate brochures and books. In any case, those will be essential tools of a gardening teacher. 

The presentation in hand should be the beginning of a series of contributions on teaching gar
dening. There will be reports of the experiences of individual SChools as well as descriptions of specif
ic gardening situations, anthropological comments, lesson planning through the course of the year, 
gardening as part of teaching experiences through the passing school main lesson block, and much 
more. 

Gardening teachers should expand and outline the following contributions based on this 
beginning. A summary of topics has been included, although it is not complete nor are its contents in 
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order of importance. It is hoped that publications on the teaching of gardening will provide a vivid 
and useful, workable picture for this sphere of life in the curriculum of Waldorf schools. 

- R. Krause 

PUBLISHER'S INTRODUCTION 

The Bio-oynamic Association is pleased to present this booklet in English. Rudolf Krause has 
kindly agreed to make his work available to English speaking Waldorf teachers. Gisela and Nicolas 
Franceschelli took up the challenge to translate this book and for this we are very grateful. Nancy 
Holland put on all the finishing touches. 

This book was written for experienced Waldorf teachers in Europe so it presumes that the 
reader has a strong background and knowledge of the Waldorf curriculum. Although many readers 
may not be familiar with some of the European contexts referenced, we still felt it was worth present
ing the booklet as very helpful study material. 

- The Publisher 

R.Steiner's remarks on gardening during conferences 
at the Waldorf school in Stuttgart: 

Question: Should gardening be a voluntarily pursuit? 

or.Steiner: The garden work should be an obligatory addition to the lessons. 

JUNE 14, 192O: 

Question: One report on gardening and crafts\handwork indicates difficulty with children who are 
unsocial, sluggish and do not want to help one another. 

Dr. Steiner: Are there many? You can't do anything other than put them all together and give them 
a specific task to complete. One makes them feel embarrassed or ashamed if they are unable to com
plete the task: something wherein its completion will become visible, but just a portion has been done 
and they will be embarrassed about that. 

It is not the momentum of ambition. What I am saying does not rely on ambition, but on the 
feeling of being embarrassed. One could even elect a committee who will take a look at the end result 
of a task and show disapproval while the children are present. But I do think, if Frau Molt will be 
named to be the person, and Herr Hahn, then in the end the pupii\student will decide to work to 
spare himlherself further disapproval. 

Another solution would be to bring the children together, right next to you during the les
son. Unfortunately, this is often not easy to carry out. The children must be driven to feel embar
rassed once they cannot fulfill the given task. 

JULY 30, 1920: 

Question: Should there be a discussion about employing new teachers? 

Dr. Steiner: We should be dealing with the question of personnel... It has become difficult for one 
teacher to find his way into the field meant to be his specialty. This showed me that he did not have 
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the practical talent, and the work he made the students do could not become good work because he 
himself is lacking a definition of what exactly working is . Some projects remained in a state of fooling 
around and did not fully develop. 

The children, therefore, did not learn to be precise in their work. In the gardening class, the 
work did not move forward because each child had his/her own little garden where the children piant
ed just what they warned. Thus, it became more a children's garden than a school garden. But the 
teacher did not approach the subject wholeheartedly. He was more interested in completing studies 
than actually preparing and taking care of his gardening lessons. So it is my opinion that there is no 
more to say than to look for a better teacher. 

Question: Is the combination of crafts and gardening intended to leave everything to one teacher? 

Dr. Steiner: These are budgetary questions. The crafts classes are like so: cutting your coat according 
to the cloth. Crafts classes should be strongly reinforced. If we had a crafts teacher, it would be 
sufficient to give lessons from 6th grade on. Something different appears through giving gardening 
classes. This also demands an expert. I would rather see two teachers, one teaching crafts during one 
year while the other teacher teaches gardening. 

MAY 25,1923: 

Question: What about gardening in high school grades? 

Dr. Steiner: We do teach gardening up to 10th grade. The higher grades should be excluded from 
gardening. The children like to learn about grafting. Once lead into the mystery of grafting, children 
decide they want very much to do it themselves. 

SEPTEMBER 18, 1923: 

Question: Should there be a garden for each grade? 

Dr. Steiner: I do not object to it. So far, we have been extemporizing the garden work. Develop a 
paper about this. It can be added to our curriculum. 

The Science teacher: Based on my experiences from my botany lessons, I would like to plant plants in 
the garden that are a part of our studies in botany classes. 

Dr. Steiner: This can be done, and will lead to a more structured plan in gardening. 

FEBRUARY 5, 1924: 

Questions have been asked regarding the school garden and uses for botany lessons. 

Dr. Steiner: Cow manure! Horse manure is not effective. In the end, for a limited area, this turns out 
to be completely out of the context if there were not some cattle on the available ground and a cer
tain number of plants.The cattle provide the dunglmanure, but there should not be more plarns than 
the cows can provide manure for. 

One cannot use a retarded product such as peat moss. Nor should peat moss be used for 
breeding. It depends on what you are going to use the plants for. With ornamental plarns, this issue is 
not to be considered seriously. When you breed nutritiOUS plants with peat moss this is jUst ostens~ 
ble. 

You will not increase the nutritional value. Try to find out how nutritional value can be influ
enced by raising sets with peat moss. Adding humus will make the soil workable, although using 
Fertilizer from A.Maier, horn leftoverslremnants, may yield better results. This makes the soil more 
smooth and soft. Using leftover horns is a real homeopathic fertilizer for a botanical garden. 
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In the school garden, a teacher could plant the plants according to families and varieties 
in accordance wtth the botany curriculum. I will teach the 12 categories of the systematology of 
plants at another time. 

Remarks by Rudolf Steiner on Gardening presented by Herrn S.Werr 
and taken from the notebook of Frau Michels. 

To Frau Michels: 
We are not dealing wtth educating children towards a profession. Rather, wtthin the context 

of the curriculum, we are trying to put the children in the right soul mood, an attttude, enabling them 
to realize our agricunural work in the right manner. This will be necessary to meet the catastrophical 

condition of the soil. 

Another time to Frau Michels: 
It is of special significance for social development to experience by one's own hand that peo

ple always depend on the work of their fellow human beings. 

To Mrs. L. Kolisko: 
There will be a need to find completely new methods 01 agriculture. In the past, there were 

products that really represented nutritional food; they will become worse due to the method. You can 
expect reactions from nature that will escalate into catastrophies. Therefore, tt is Questionable 
whether the potato plant will survive this century; the same can be said about various cultivated 
plants. 

We will have to grow new nutritional food, and this will not be possible via the usual way. 
There is a range of plants that can be more of less transformed. This should be done by responsible 
characters, but the basic conditions should be the method. 

The fundamental attitude from which such work will be carried out is vital; it could evolve from 
the research institute or from the Waldorf school. Frau Michels has already begun her education at 
school. She will have to try a new paths. People who have had such school education will be able to 
make deCisiOns about the correct approach or method in agriculture, not just because they learned it 
at school but because of their feelings\intuition. Even moral forces are practiced by such teaching. The 
social attitude of the adult will show the effects of such teaching. 

To Frau Stegmann: 
As soon as your son has entered his 12th year (not before), let him take pan in the work in 

the garden or field, just a few hours a week. Through that he will experience the progression of the 
year through his limbs, and this will be helpful for the school lessons. He needs to be guided in the 
ability of observing, from which Questions will arise. In answering those Questions, you will always 
have to take man as a whole into consideration. The fruits of these deeds will be found in the adult 
person; they change in the social realm. 

Frau Steg'mann relaying an answer by Dr. Steiner to a Question about when classes should start: 
After the history epoch in 6th grade has been taught, to say after the 5th grade; in teach

ing about the cultivated plant, one should also teach its individual history as a companion of man. 

E.A.Karl Stockmeyer, "GARDENING," from his book "R.Steiner's Curriculum for 
Waldorf Schools" 

E.A.KarI Stockmeyer, one of the first teachers at the Waldorf school. has published an en
compassing work: "Rudolf Steiner's curriculum for Waldorf schools.· Part of this work is dedicated 
to gardening and is rendered at this point. To evaluate Stocl<meyer's work correctly. a picture of his 
life has been presented. taken from a book by Dr. J . Tautz titled "The Circle of Teachers Around 
Rudolf Steiner in the FrS! Waldorf school.' . 
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Stockmeyer saw the teacher being endangered by two issues: 

". .. to follow literally the statements given by Rudolf Steiner is one danger, because we 
do not see the continously changing circumstances in time out of which Steiner spoke, 

which under different conditions would have to be done differently. The other aspect is 
we might not see the everlasting great idea behind the changing times. To be able to 
recognize it, we have to pull all our spiritual and soul forces together in order to preserve 
the idea of the Waldorf school, no matter how times are changing." 

The teacher must address these two aspects of danger once he\She takes the initiative: thor
oughly meditative studies on the anthropology of man and the study of incounterable details. This en
ables the curriculum to become alive and the spiritual architectural plan of a Waldorf school to become 
free. Records of Quotes from conferences are found in the following paragraph from Stockmeyer's 
Chapter 12. 

GARDENING - 6 - 10 grade, 2 hours per week, each. 
Exactly when R.Steiner decided to establish gardening classes, which were not originally planned but 
seemed appropriate because of the large and wonderful grounds surrounding the school , becomes 
clear in his 10th lecture at the Christmas course in Dornach: 

1921-1922: 
"It seems to be grotesque, but one always has to claim the following: a human being that has 

not learned to distinguish rye from wheat, this is not a wholistic person. You can even go further to 
say that a city person who has just learned to distinguish rye berries from wheat berries by their dif
ferent nature of the eye, this person has not yet achieved the ideal. Just the one who was standing 
on the soil where rye and wheat have grown and at this point had learned to distinguish rye from 
wheat; this person has experienced the truth. 

Being a teacher, we should avoid botanizing, taking the botany drum into class and showing 
the plants to the students. We should rather take the children outside to really emphasize their under
standing of the context between the plant kingdom, the earth and the radiant sun. Thereby, in a 
naive way, the transition to something completely different can be found, which is extremely impor
tant." (GA 303 Nr.27 Dornach 1921-1922, page 157) 

The following will show a corresponding transition from the study of plant to the study of 
earth and can be looked up in the same place as mentioned above (GA ... ). At this point, the Quotes 
should demonstrate how a healthy way of gardening for city people can provide city children with a 
glimpse of "the truth" about the plant kingdom. Therefore, we might want to add what was said imme
diately before those words: 

"One has to have a feeling for what it means to the development 
of mankind having a numerous amount of people lead into the cities 
for a long period of time. Generation after generation of city adolescents 
grow up and can not distinguish rye from wheat any longer." 

Rudolf Steiner did not provide a curriculum on gardening. Some comments at conferences 
and answers to certain Questions are given, but they do not provide a complete picture of how to de
velop lessons. His first comment is in response to a gardening teacher complaining about some Chil
dren being sluggish and Quarrelsome (June 14,1920 page 64). Shortly after the first establishment of 
a 12th grade, a conference took place where the following comment was given: 

"Gardening up t010th grade; children would like to learn grafting. Once they will be 
introduced to the mystery of grafting. they start liking it." (May 25.1923. page 107) 
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These statements can be drawn upon as advice when deciding how far a gardening class 
should take children and what RSteiner wanted to achieve for a nursing task. In spring 1924, during 
the first conference at the Waldort school in Stuttgart lead by RSteiner, (after the Christmas con
ference in Dornach), a discussion again arose about the school garden and how to evaluate it for 
botany lessons. The agricutture course had not taken place. Regarding this fact, one should examine 
RSteiner's words at that time: 

'Cow manure !...-
•... the systematology of plants could be taught." (Feb. 5, 1925 ) 

These sentences contain the most important goals of a gardening class: the character of an 
agricultural entity, the farm as an individual living organism, the true nature of fertilizing regarding 
the creating of nutrition, the application of homeopathic principles to the living earth. They even con
firm the thought of making gardening available for botany lessons. 

R Steiner never outlined the systematology of the plant into 12 families. Instead, A. Usteri 
took this thought on. Since 1920, Frau G. Michels developed gardening according to the previously 
mentioned goals. She also participated in the agriculture course at Koberwitz and developed a curricu
lum which follows: 

Gardening lessons start in 6th grade when children are 12 years old and at the same time 
craft lessons begin; both will be taught parallel to allow one part of the class to work in crafts and the 
other to garden. During the first two years, 6th and 7th grade, the children will primarily be kept 
busy with working the soil, growing vegetables and raising flowers. In 8th grade, they will learn how 
to arrange a home garden (vegetables, fruits, flowers), and methods of nursing perennials and annu
als. In 9th and10th grade, fruit growing will be added: cultivation and nursing of fruit trees and 
shrubs, grafting methods and finally they will touch on soil improvment methods: the study of soil 
and fertilizing. The gardening class will be finished by the end of 10th grade. 

Hans Strauss, G. Michels' successor, provided a curriculum outline. He emphasized being 
aware of times of the year when children cannot work outside, but can nonetheless be productive 
working inside collecting their observations. The following curriculum was created in cooperation with 
Strauss, right after the clOSing of the first Waldort school in Stuttgart in1938: 

6th-8th grade: Children are introduced to practical gardening in a simple manner and practice 
working the soil, planting, nursing and the harvest. Repeating the work for 3 years gives them insight 
into the spirit of plants and crop rotation. When, during winter months, outdoor work becomes im
posSible, the summer garden work will be discussed so the children learn to see and grasp the context 
and understand how, by their own attention and caring effort, they can contribute to a healthy grow
ing and a good harvest. Apart from that, preparatory work for the next season (weaving mats or oil
ing tool handles ... ) and other simple work can be done. 

9th grade: Students are introduced to intensive vegetable growing, help with plant cultiva
tion and work with compost. In addition, they learn to care for flowers, berry shrubs and fruit trees. 
During winter, they will learn about the cooperation between plant growth and ground cover, weather 
and cosmic constellations; they will also learn about the evolution of cultivated plants and their envi
ronmental conditions and about nursing methods. 

10th grade: Skills learned in 9th grade are refined. In addition, students learn methods of 
clearing woods and pruning trees and shrubs. During winter, all damaged tools are repaired and 
cared for; building trails is another interesting pursuit. A careful introduction to the study of fertilizing 
gives students the opportunity to raise different questions and cultivate views on agriculture and rais
ing cattle. 
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A CHARACTERIZATION OF GARDENING CLASSES 

Gardening, because it is a class with special content, takes a particular place among school 
life as compared to other facunies\subjects. 

It centers on the school garden and the physical work. Physical boundaries surrounding the 
classroom and other school structures, like walls, ceilings and windows, disappear and the school gar
den becomes wider and opens up to the cosmos. The view is drawn to the ground, the soil as a basis, 
divided into paths and beds; hedges and fences mark the garden's borderline. 

Nature's elements play and make the countenance of the garden change or vary; wet spells 
and drought, summer's warmth, the cool spring time with its rising sunlight, the completely different 
coolness in autumn, wind and storm, snow and thunderstorms, the silence of winter's freeze. A play 
with the musical living instrument - the garden and the plants. 

At the same time, other soul moods can emerge that can be perceived through plant growth: 
short and long cunivation periOds of vegetables, the blossoming of fruit trees and ornamental shrubs. 
The life of summer blossoms; the first spring bulbs appear. 

Duration and brevity are expressed by plant formations in the garden. The student enters 
this world of revelation as his\her classroom. In this visual completeness, the student will have to 
find a way through. It will reveal itself to her\him through practical experience. Working on each 
detail of the garden will bring a more structural perception, sensation and understanding of what 
he\She is dealing with. The student's work will always differ when complete versus what he\She start
ed with. He\she should look upon that change with great pleasure. 

Consequently, it will be experienced in doing; working the soil is always at the beginning: beds 
are being measured, paths are being tramped. The sowing or transplanting will follow, watering and 
covering the wet soil. All this progresses very Quickly, step by step. The caring\nursing requires more 
patience - hoeing, weeding, watering and again hoeing. 

Harvesting, which primarily comes after a long stretch of time (according to chiidrens' per
spectives) is a wonderful ending to all the effort Oust think of carrots) . Sowing, picking out, trans
planting, nursing, blooming: these are steps that can be intensively experienced with summer flower 
cultivation. 

The same little onions that were set in spring will have grown up by the end of summer vaca
tion. They can be harvested, weighed, braided and sold. Later, we remember the weather while set
ting the little onions, what those small bags and labels looked like. The weekly rhyttvn of the garden
ing class forms steps for the student through the vegetational year, steps that are signs of continu
ous progress and growth in the garden. 

There will be expanded periods of time: vacation will consume six weeks during the summer 
(German school system). How everything will have changed by the time students return to school. 
The sunfiowers will be blooming, taller now than six weeks ago. The leafy bushes of dahlias have buds 
growing. The strawflowers are ready to be picked and especially the tomatoes, cucumbers and runner 
beans. 

Autumn reflects how the highlights of life in the garden are fading, decaying, but there is 
still something growing and ripening . Everything that became a reality by being sown and planted in 
the beginning is now ready to be enjoyed. The gardener is an arranging creator who takes care of the 
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plartt kingdom. But her/his actions also show that we can simply provide the opportunities for the 
plartt life and depend on the forces of the cosmos and nature. Nevertheless, our will carries the phys
ical creation! 

Physical work and observation are polarities , and both belong to gardening. The act of doing 
causes one to lose consciousness. Every action, on itS own, might cause a disaster, but cooperation 
brings support. Both will influence the child's soul immediately. Activity - which is always focused 
toward the Mure - and the observation of the existing being, will flow from both sides, combining 
into the child's soul. 

Working, especially with tools, can become a rhythm. Rhythm carries physical movemertt and 
develops forces. Observation should be artful. Pictures should be lowered irtto the souls of children, 
where they will become imaginings that can later be recognized in the outer world. Memory and fore
sight should be given much room in gardening. A corttinuous written report on gardening activities 
should be kept, as could single reportS that recall the experiences and deeds in a corttemplative way. 

The gardening teacher should strive to develop tatertts that can extend irtto all differertt 
realms of gardening, including vegetable growing, flowers and ornamerttal plants, nursery, architecr 
turallandscaping, shrubs and fruit trees. The teacher should specialize in a minimum of one of these 
realms to enable him\her to demonstrate profound authority. During the course of a lesson, a teacher 
should never take a break or stop the flow of teaching just because he/she needs to think things 
through. Fundamerttal capability is a basic need for teaching! The school garden is a ctassroom; thus, 
it should not be compared to a market garden.That would deter the thought of having students as a 
working poterttial for all the tasks that need to be completed. 

The subject of "gardening" provides a pedagogical, sensible task appropriate for studertts. 
Looking at gardening as one means of teaching will render itS own meaning to each studertt. We do 
not want to educate potential home or market gardeners. Therefore, any aspiration regarding profes
sional apprenticeships is forbidden. If the studertt everttually becomes a gardener, that decision 
should come from a source not unlike one that inspires another student to become an artist, pairtter, 
mUSician, doctor or any other vocation/craft. 

What motivates the studertt? An activeness that irttegrates property into the requiremertts and 
demands of the garden world and plartt kingdom. For a 6th grader, this process is differertt than for 
a 9th grader. Vivid observation can help the studertt make the world part of his\her own inner life, 
but this differs with different ages. The right attitude toward gardening develops as an inward 
strength through the contertt of the "morning verse." The words from the Sunday service (Christian 
Community) follow: 

"We learn to grasp the world; We leam to work in the world." 

Is this a motivation in gardening? It can be used to broaden the lesson and might lead the 
teacher to new perspectives. 

PREREQUISITES TO ESTABLISHING A SCHOOL GARDEN 

When starting a school garden, one cannot courtt on the fact that myriad possibilites can be 
explored in creating the ideal school garden. The circumstances of each school will quickly dissolve 
this idea. Nevertheless, there are a few basics that should be fulfilled to allow for success of the gar
dening class as a part of the school as a whole. 

Areas for yearly rotational plant cultivation should be large enough to work comfortably with 
students. Teachers should also consider the field gardening needs of the 3rd grade for shrubs, nurs
ery etc. All is balanced if, even at the busiest time during spring and after simmer vacation, all essen 
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tial work can be done. Some delay, caused by rain or other unavoidable circumstance, is acceptable. 
PathS have proven helpful if set up as mowed lawn pathS - wide enough for groups of students. 
The school garden should perhaps be located on the school property to avoid traveling to 
and from . 

Otherwise, lessons are shoner as traveling must be factored into the timetable. On the other 
hand, gardens that are integrated into the school propeny are visible to the entire school. That 
area should always be maintained as a school garden and not considered propeny that may someday 
be developed. When deciding to integrate gardening classes into the curriculum, it follows that the 
school garden will be in pennanent use. The care and work involved in the garden intertwine with 
forces of hope and expectation for many years to come! 

A gardening classroom where lessons can begin and end will be needed, allowing work on and 
with plants such as transplanting or making fall and advent wreathS. The space will become both 
classroom and workshop, and should be close enough to the school garden and relevantly designed. 
An ordinary classroom will not meet these special needs. 

The building should also provide sanitary facilities and a locker room. All tools should be 
stored properly. A tool shed must be large enough to send groups of students to fetch their tools 
and bring them back again (clean). 

A clear layout and strict rules on storage are necessary and build good attitudes and habits. 
It's also imponant to stock enough of a variety of tools in relation to the number of students. The 
tool shed should also shetter wheelbarrows, seed and germination boxes, transplanting pots and 
glashous screens. A drying space for herbs and dry flowers would be a meaningful addition. 

An all-year-round greenhouse would likely not be possible for every school. But how lucky is 
the gardening teacher with one at their disposal. It might be easier to build a cold frame for use in 
early spring with a manure coverage, eventually to be used as movable frames for early outdoor 
plants. Glass frames demand a particular, continuous alertness, much more than any outdoor bed, Ull
less an automatic irrigation and airing system has been installed. 

But such technologies would basically spell the end of a SChool garden, because human beings 
are the creative center point of the school garden. The teacher must be able to answer students 
when they ask: 'Where does man stand in relation to the garden's individuality? How can I relate to 
it?' The gardening teacher has to live the answer for them, enabling students to experience it them
selves. 

When a school garden is created, it becomes a reflection of its creator's personality and indi
viduality. Every such creation is a continuation of him\herseH - an enlargening of his body and char
acter. The process may be an unconscious one, but it nonetheless occurs. This can be seen through 
disturbances approaching from outside, affecting the garden as if occuring within the person. 

A connection occurs with the school garden that does not necessarily have a private charac
ter. Intention and planning develop in this character. The intimate knowledge of soil character, the cl~ 
mate and other things, help in making decisions in every new moment. The growth of this connection 
also indicates that the gardening class needs to be taught continuously by one person to bring conti
nuity. 

DIFFERENT INDIVIDUAL SCHOOL SITUATIONS FOR 
GARDENING CLASSES 

Establishing a gardening class depends on certain conditions. External conditions include 
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the size of a property and its existing buildings, including those that are in planning stages. Myriad 
possibil~ies exist if areas like driveways and school yards are also considered. The remaining areas 
can perhaps provide room for a school garden. One may also be forced to consider an alternative, 
such as rertted property or an unrealigned schoo-owned area. 

Climates also playa significartt modifying role. Think, for example, of the Baltic Sea, or the 
North Sea shore, the irtterior courttry along the Rhine, the Industrial areas, the Alps, the area around 
Stuttgart or the Black Forest. Soil varieties, from sand to lime stone, from peat moss to beautiful 
marshland clay, but also gravel, can be found. Precip~ation , the average warm temperature periods 
and vegetation periods mean working cond~ions will vary greatly. 

The garden's timetable can be more flexible. Not every school provides the time needed for a 
gardening class, which should be offered from 6th t010th grade. Studertt groups vary in size from a 
half to a third of a class, and differertt lessons will coincide with the gardening class . If there were 
two gardening teachers, an erttire class could be taught in one lesson. As a rule, there is a double les
son per week corttinuously throughout the year, but classes are also given from spring to fall. 
Another alternative is the slrCalied "epoch" or "main lesson block," wherein a lesson is held 3 or 4 
times a week for a certain time; thus there is a daily class lasting from two to three weeks. 

The gardening teacher's responsibil~ies and tasks can vary depending on hislher school. 
One teacher, for instance, may have the freedom to devote all of her energies to the gardening class, 

while another may have the additional responsibilities of teaching other subjects . The gardening class 
must always be developed based on each school's abilities, not patterned from a recipe. Lesson 
structures, again, will depend on the individual gardening teacher. 

His\her way of approaching Waldorf education, understanding the different studertt age 
groups, corttrol over the necessary work to be done in the school garden and the actual work with 
students, becomes a very personal, individual pursuit. Few other subjects will reflect the abilities and 
Qualities, but also the weaknesses, of a teacher. The school garden will also reflect his\her relation
ship with the students. It will be a living creation of the school, realized and visible! Each school gar
den will create an original organism w~h its own regulamy amid the particular conditions of the erttire 
school. 

THE GARDENING TEACHER'S PURPOSE 
AND COMMITMENTS IN LIFE 

Gardening lessons and the gardening teacher are often subject to conflict and varying re
Quirements at Waldorf schools. To work efficierttly, these requirements must be looked at individually: 
school and gardening. Gardening as a subject is irttegrated irtto a variety of subjects and is obliging 
for studertts. For students, the gardening teacher is one teacher among others. He\She introduces 
his\her collegues irtto his\her own feature of the subject. He\she also addresses the individual stu
dertt, as well as groups and classes. His\her connection with other class teachers and teachers 
ofdifferertt faculties has a cooperative purpose. His\her presence and cooperation at conferences en
livens the faculties' consciousness for the gardening organism as a part of the school's individuality. 

The conference - viewed as the heart of the schoo - allows him\her to join the common 
ground of the effectiveness of all teachers, again and again. Other faculty may treat the gardening 
teacher as an "outcast" among the teaching staff. His\Her specific knowledge in his\her field makes 
him\her an expert, and very seldom is there more than one expert at one schOOl. His\her view the 
schoo garden is rarely shared with all collegues. The garden's demand of having a professional lunda
menial outline and goal, and its daily necessities, have to be balanced with the pedagogical irtterttions 
of the lessons. . 
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The plant kingdom as a physical, constantly changing reality needs its right as well as the life 
reality of the students. Gardening teachers are not surrounded by a "working world" asking for 
organization and realization; rather, they are amid a constantly changing, lively realm. The product is 
never a finished one. 

Finally, one has to consider the multiple expectations of colleagues, the staff. These expecta
tions do not just focus on productive, fruitful lessons, but also on the school garden's fertility, its 
yield of vegetables and flowers, fruits, herbs and even advent wreaths for the fair. Sauerkraut, herb 
salt, honey, bread, may all be expected .... 

The gardening teacher's interconnection of responsibilities becomes clear. He\She is primarily 
obliged to futtill pedagogical tasks according to the needs of students and colleagues, but helshe 
also needs to penetrate the living plant world of the school garden through design, caring and main
tenance. Foremost are the polarities of life which he\She has to bring into a balance within himlher
self. The inner organs of perception of man and plant are different. 

Through meditative exercises, one can carefully feel a way to each student by reflecting on 
and previewing lessons through the course of months and years. The strengthening effect of this 
exercise will become more precise and allow the teacher to better understand each student. And at 
the same time, garden cooperation will flourish. A different perspective is needed for the plant 
world. At any time, it can lead to a solemn, internal dialogue, raising questions about what is working 
between the elemental beings and the plant world, what the plant's language is and what its answer 
is to those silent questions. 

By living faithfully with the two exerCises, the previously mentioned polarities can bring unity 
in oneself. This unity can ultimately fulfill the conditions for the students and the school garden. 
Carrying the students' work into the future while aeating a comprehension of the plant world of the 
future must go hand in hand. Looking at this combination - neither years of vegetation nor longer 
periods of growth determine it - one must focus on past, present and future incarnations. One 
should also consider the question: how can all the skills that can be "seeded" through gardening in 
current times germinate and bloom in the future? 

FORMULATING TOPICS FOR GARDENING CLASSES 

Following is a presentation of single topics. They should be published in the "Contributions on 
Gardening" (Beitraege zum Gartenbau). 

'Relation between gardening lessons and grades 1 to 8 
"The field work and homework main lesson block in 3rd grade 
'The agricultural apprenticeship 
'Forest or Wood main lesson block 
'The Botany main lesson block in grades 5 and 6 
"The child as sense organism in gardening 
'The world of the elemental beings 
'Characteristics taken from the Agricultural Course 
'The compost preparations and the spray preparations 
'Reports on gardening from individual schools 
'Written reports about gardening lessons 
'The winter works in gardening 
'The schoors green spaces and garden design 
'Questions on nutrition 
'Concerning school reports 
'Practical lessons associated with the area of gardening 
'Treatment of the temperrnents 
'Reasons for study of man in gardening for grades 6 to 10 
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·R.Steiner's presentation of metamorphosis of Body and Skin in the course of incaranations 
·Kannic conditions: ways to a realistic diagnosis 
·Paths of exercises for the gardening teacher 
"The phenomenology of the plant kingdom 
·The school garden - an example for a working organism 
·Nature Conservancy and lessons 
·Crop rotation - class rotation 
·Gardening lessons and technology lesson 
·Parent help and help for parent's gardens 
·School without school gardening 
·The conditions abroad 
·Projects for the higher grades 
·Gardening teacher training 

THE COOPERATION OF ALL GARDENING TEACHER 

Gardening teachers at Waldorf schools should meet on a regular basis at conferences in 
autumn and spring. Following the annual "fall conference" of schools, a two-day, subject-related 
conference takes place. During wimer, the main conference lasts from 4 to 6 days, and is held at a 
different location each year. ReportS on conference contents are important; they provide a summa
rized and encompassing but specified, specialized literature. 

Each gardening teacher shOuld participate in these conferences. Personal invitations are sent 
since past experience has shown that some invitatiOns were delayed or never reached a particular 
teacher. An initiative of four teachers oversees the continuity of work with the gardening teacher 
staff. As the number of gardening teacher's increases, it has been helpful and necessary to coordi
nate a unification of "young" and "old" colleagues. The initiative as an authorized organ also deals 
with the Question of counseling newly founded schools on their gardening situation. One teacher 
holds a meeting with the pedagogical\educational department (government) and a representative 
for gardening teachers takes part in meetings of the representative circle for agriculture at the 
Science section at the Goetheanum in Domach. 

The annual agriculture wimer conference in Dornach can be attended by gardening teachers 
as well, once they have received a personal invitation. Regional meetings are also held throughout 
the year based on a voluntary agreement. 

THE TRAINING 

The gardening teacher training for Waldorf schools is held at the Institut fuer Waldorf 
Erziehung in Witten Annen, Germany. 

The basic worKs of Rudolf Steiner 

The lectures on education by R.Steiner 

Agriculture course by R.Steiner 

LITERATURE 

Human Being as Symphony of the Creative Word - Steiner 


