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s ar    r  in e icag  a r  
high school, I teach the history of architecture in 
12th grade. Although I revise my approach each 
year according to the class I will be teaching, 
in recent years I have consistently opened the 
block by asking the students to look at our rented 
school building from a di erent perspec ve. y 
examining the physical structure and thinking 
about the design process, they are asked to 
consider what ideas the architect had about the 
human beings who would work in that space and 
the children who would receive their educa on 
there. 

As the students consider each room and the 
connec ng corridors and stairways, the thinking 
behind the design of this par cular building 
becomes increasingly apparent. 
The architect was bodying 
forth the ideas about children 
and their educa on that the 
community held at that me. 
The students quickly discern 
that the ideas behind aldorf 
educa on are quite di erent and that, ideally, the 
structure housing it requires a di erent form. 

They come to realize that we are surrounded 
by the results of people’s ideas expressed as 
materialized thoughts, whether in the visible 
design of homes, factories, hospitals, and prisons 
or the invisible structure of laws, regula ons, 
and conven ons. It is a small step for them to 

consider which ideas about the nature of the 
human being are implicit in both the visible and 
invisible spaces that we create and what their 
e ects are on us. 

The thought that these materialized forms 
were shaped by other human beings working 
within a speci c context gives us the possibility 
to make changes out of our own context. As you 
can imagine, this possibility drama cally a ects 
the quality of our class discussions. Exercising 
the ability to “read” the consciousness expressed 
through the architecture of the past and 
apprecia ng our inheritance become part of the 
ourney the students experience, but what o en 

intrigues them most is to look at current issues 
in the world and to nd out how social change 

can be a ected by the quality 
of the spaces we create. How 
are human beings responding 
to their surroundings in our 

me  The inten ons that shape 
design become the focus of 
discussion and lead the students 

to think about the needs of the future they are 
approaching. How will they respond?

In the nal block of 12th grade, we pick up 
this theme again when the students have an 
opportunity to review their educa on. They 
re-member their experiences by drawing images 
arising from their early childhood and from 
key moments in grade school. Looking at the 
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murals they have created encourages all sorts 
of anecdotes and memories to surface. The 
ensuing discussions between those who have 
been in the school since the parent–tot stage and 
those who arrived later are richly peppered with 
stories—some of them funny, others sad—that 
reveal ust how much children no ce about their 
surroundings: details of the physical space, but 
also details of the soul space. These memories 
and the sharing of experiences, combined with 

me spent in early childhood and grade school 
classes, provoke may ques ons that become the 
content of the block. 

Each year the inten on behind the shaping 
of our school, as a faculty of teachers and 
administra ve sta , becomes tangible in the 
ques ons and comments of the students. It is 
not always as deligh ul as we might wish. They 
have been educated to be percep ve, though ul, 
and ar culate—and they are. It’s interes ng to 
hear what they have observed and what they 
think. I o en feel that I am seeing their soul 
experience of what we as a faculty have formed 
out of our individual commitment and collec ve 
collabora on. hat is this commitment? And 
what is the founda on for our collabora ve 
research? How might we be di erent from any 
other inten onal community with a common 
vision?

I am reminded of an anecdote told to me 
by a parent some years ago prior to the opening 
of our high school. Her son was a deligh ully 
challenging student in the grade school, skilled 
in asking provoca ve ques ons and keeping us 
on our toes. A few years a er leaving the grade 
school, he was discussing his future with his 
mother. hen she asked what he wanted to 
do a er college, he responded, “I don’t know 
what I want to do, but I do know what I want to 

. I want to be successful.” hen asked what 
success meant, his response was, “I want to be 
successful like the aldorf teachers. They are all 
really di erent from one another, but they gure 
out how to get along and work together for us. 

There’s something they have, but I don’t know 
what it is.”

As his teachers we were, to say the least, 
rather astonished, delighted, and intrigued to 
hear this comment, as was his mother  hat 
does this point to?

I think he was sensing the emerging 
inten onal community that develops through the 
individual medita ve prac ce of the colleagues, 
the forming and working out of shared 
agreements, shared study and ar s c prac ce, 
on-going professional development, all in a 
context of the power of an awakening love for the 
incarna ng human being.

hen I consider the comments of students, 
my thoughts turn to what is called the “College 
Imagina on.” I am mindful of the fact that 
all the members of a faculty—teachers and 
administra ve sta  alike—can be engaged in the 
ac vity described in this imagina on. The picture 
of adults forming a chalice out of the power of 
their individual medita ve striving, of the cup 
being woven out of a sel ess sharing of each 
one’s strengths and the heightened awareness 
that can allow a di erent quality of insight, is 
potent. I see the ques on of spiritual orienta on 
as an essen al element in the strengthening 
of the “vessel ac vity” that can generate the 
imagina ons, inspira ons, and intui ons needed 
for the work. urely the ques on is not a simple 

 but  we par cipate in this work together. 
oberto Trostli’s ar cle in the C publica on, 

 addresses the work that can arise 
when this imagina on is ac ve in a school. 
This ar cle is also available in two parts in the 

, Vol. 1  2, and Vol. 1  1 – Ed.
From a soul perspec ve both teaching and 

paren ng are “athle c” ac vi es. ne parent, 
at the end of the 12th grade year, described 
the experience as a certain culmina on of a 
personal Long March, and he expressed a deep 
apprecia on for the experience of working for 1  
years with the changing constella on of teachers. 
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Looking back, he could see how the content of 
the curriculum and the style of approach taken by 
the teachers had an emerging coherence full of 
meaning for students and parents alike.

Despite the discussions we have about 
the right language for communica ng aldorf 
educa on, I think that the most e ec ve 
language in any human encounter is that which 
arises when we are ac vely present, exercising 
a profound listening and 
speaking out of our experience 
and understanding. It seems 
to me that we are e ec ve to 
the degree that we understand 
the work of our colleagues in 
di erent sub ects and levels 
and the role that they play in 
engaging the developmental 
curriculum. I think that 
we will nd the language we need in each 
encounter when, as colleagues, we ac vely and 
authen cally awaken the process of becoming a 

aldorf school.
As teachers and administrators we know 

that what we do and how we work together 
is highly forma ve. hen we 
take a posi on as teachers in a 

aldorf school we are making a 
professional commitment that 
asks us to develop beyond our 
own personal inclina ons without 
relinquishing our integrity. In 
the rst lecture of  
C  2 , udolf teiner speaks 

of the deep rela onship that 
forms between teacher and students when that 
teacher concerns herself with thoughts about 
the spiritual nature of the evolving human being. 
This rela onship also has the e ect of helping us 
overcome our own individual one-sidedness and 
personal inclina ons and encourages us to be 
more aware and a en ve. 

hile teiner is focused here on the student-
teacher rela onships, this also has a profound 
e ect on all rela onships in the school. hat 

does it mean for us to concern ourselves with 
thoughts of a spiritual nature about the evolving 
human being? It is a commitment to research and 
explore Steiner’s thinking about the nature and 
development of the students who are placed in 
our care. Steiner was even more explicit about 
the importance of the teachers’ medita ve work 
in subsequent years. He was clearly expec ng 
the teachers to take up what he was giving 

them not as mere informa on, 
but as themes for medita ve 
contempla on. The Core 
Principles have been formed to 
support us in this work. 

I experience the seventh 
principle addressing spiritual 
orienta on as a remarkable 
invita on to become more 
authen cally ourselves 

as individuals as we engage in becoming 
contemporary researchers of the path to 
incarna on of the human spirit. Each of us brings 
signi cant strengths as well as real challenges 
to our work. ut we do not work in isola on. As 

aldorf teachers and administrators, we have 
the remarkable opportunity—the 
responsibility, in fact—to share 
our work with one another, 
learning from the variety of 
approaches, successes, and 
failures that we experience. e 
have the responsibility to develop 
honest rela onships between 
us, with all the di cul es that 
this can entail. e organize the 

daily life of running a school through shared 
agreements. All of this requires us to make 
commitments. These elements are part of the 
soul and spiritual architecture of our schools. 
These structures are the context for the students’ 
experience of their educa on and will have a 
forma ve e ect. As we live our commitments and 
agreements, day by day, we have the opportunity 
to model what it means to be in rela onships 
that can develop. This process needs me—
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not too much, but enough. e can revisit our 
agreements when needed and exercise the kind 
of responsible innova on that requires dialog.

In an increasingly splintered and me-
squeezed world, as described by some of our 
students, we can give them the soul space in 
which to breathe, and we can model for them 
an experience of rela onship-building that 
the children and youth so sorely need. I o en 
think about the freedom we have and wonder 
whether we are using that freedom to be as 
truly innova ve as our mes and the needs of 
our students are asking us to be. e have been 
given the gi  of this work  what do we choose to 
do with it? And how do we shape it to meet the 
emerging future? It really is up to us.


