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International News

In the autumn of 2017, the IASWECE Council, with 
representatives from around 34 countries, gathered 
in Barcelona, Spain for one of two yearly meetings. 
Meeting in different member countries gives the 
council a first-hand experience of how Waldorf early 
childhood education is developing around the world, 
as well as an opportunity to meet and talk with 
local Waldorf educators and to visit schools. Indeed, 
many Council members come early to spend a few 
days in different kindergartens and early childhood 
programs around the country before joining the 
council meeting.

Having lived in Barcelona in my late teenage years, 
it was delightful to revisit special places (when I could 
find them) and to discover some of the many changes 
that have happened in Barcelona. What a special city 
this is, with the amazing architecture of Gaudí and 
others, the seaport with its international flavor, the 
eastern Pyrenees looming over the city, and all the 
hidden alleyways and plazas one can find throughout.

Our council meeting coincided with political 
demonstrations in Barcelona, asking for more 
balanced fiscal support from the government (and 
some asking for independence from the government), 
and the Festival of Sant Jordi, the Patron Saint of 
Barcelona. It was quite a juxtaposition of images 
to see huge dragon puppets dancing down the side 
streets accompanied by drummers and sparklers 
while groups of all ages marched down the major 
roads, Barcelona flags waving, songs being song and 
slogans being chanted in Catalan. Contrary to the 
reports in America, the demonstrations were good-
natured and friendly, though the demands were 
serious and come from a deep history of feeling 
side-lined.

As far as I know, people in Spain began to be 
interested in anthroposophy in the late 1960s. 
Because this was during the highly repressive Franco 
regime, small study groups gathered clandestinely 
in Madrid. The major focus for these groups was 

translating lectures into Spanish and studying 
anthroposophy. When democracy finally came to 
Spain, people pursued Waldorf teacher training in 
Germany, Switzerland, and the United Kingdom, 
with the plan of founding Waldorf schools in Spain. 
This happened in April 1979, just outside of Madrid, 
when the first kindergarten opened in what is now 
Escuela Libre Micael, with just five children. This 
school now has five hundred students from toddler 
groups through twelfth grade. 

Presently, there are twenty-five kindergartens, 
twelve primary schools, four middle schools, and 
one high school in Spain. A deeply Catholic country, 
Spain remains very conservative despite its often 
progressive political leadership. So the growth of 
Waldorf schools has been slow but steady. This is also 
true for the Camphill movement, which has been 
trying for years to get a foothold in northern Spain. 

In 2000, the Asosación de Centros Educativos 
(Association of Waldorf Centers) in Spain was 
established. This is made up of representatives from 
kindergartens, primary schools, and teacher training 
institutions around the country, who work together 
to protect the naming rights, support new initiatives, 
promote the quality of teaching, and actively 
participate in international educational associations, 
including IASWECE. Members of this association 
are also helping their neighbors in Portugal establish 
healthy Waldorf schools there.

There are now twelve teacher training seminars 
in Spain, educating approximately 1,000 aspiring 
Waldorf teachers. That seems like a very high number 
but, as we know, not every Waldorf teacher trainee 
becomes a Waldorf teacher. In my travels I have met 
many Spanish-trained teachers working in other 
countries. These seminars are accredited by the 
Ministry of Education in Spain, so graduates receive 
a Masters in Waldorf education. Perhaps best of all, 
students studying education in the major universities 
both learn about Waldorf education and visit Waldorf 
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schools as a part of their education.
While in Spain, I had the opportunity to 

participate in a conference about sleep (as had been 
requested by the International Birth to Three group) 
and to visit an early childhood program in a sleepy 
town in the foothills of the Pyrenees. I found the 
teachers, like Waldorf early childhood teachers 
everywhere, to be enthusiastic, warm, and forward-
thinking individuals. They have a healthy balance 
between outdoor and indoor times and a tiny but 
rather astonishing play yard with many opportunities 
for movement and meaningful activity. There were 

two large classes for a mixed-age kindergarten and a 
small but full nursery program; in all, about thirty-
five children were being served. 

Waldorf education is alive and well in Spain, 
and I often hear of new early childhood initiatives 
popping up in different parts of the country. The 
challenges that the Waldorf movement faces there—
conservatism, religious dogmatism, suspicion of 
anything new and different, regionalism—will all be 
overcome as generations of Waldorf graduates begin 
to transform the country through the education they 
have received. •

Please, Can We Play Games? 
by Ruth Ker
Reviewed by Jill Tina Taplin 

We gratefully acknowledge that this 
review first appeared in Kindling 
– the Journal for Steiner Waldorf 
Early Childhood Care and Education 
(Stourbridge, United Kingdom).

It is a great pleasure to find long-
respected colleague, Ruth Ker, has 
published an anthology of traditional 
games intended for family, schools, and 
other festive gatherings. Ruth offers an 
eclectic collection of both familiar and new material 
from her many years’ experience working with young 
children. These are introduced and annotated with 
pearls of wisdom that will be appreciated by both 
parents and educators.

In early childhood, movement, words, and music 
deliciously offer a feast of nutritious soul food for 
healthy development. There is scope for many layers of 
learning through these games—physical development 
through varied and rhythmical movement, social 
lessons about turn-taking, sharing and inclusivity, 
rich language to enhance pre-literacy skills and clear 
speech, musical experiences to tune the ear, counting, 
sequencing, rhyming, and much more.

Beginning with the songs 
we sing to our children before 
birth and culminating in the 
joy of bringing more complex 
singing and movement games 
to children age six and older, 
we instinctively feel that these 
activities are beneficial. In our 
current world, the electronic 
smog of poorly reproduced 
music and speech assaults the 
ears in many public places. 
R hy t h m ic  ga mes i n  t he 
playground and street have 
practically disappeared. This 

book takes positive action to keep these treasures 
alive and bring them to young children today.

Ruth makes the important point that games build 
relationships between children and between children 
and adults. As the games bring out our playful side, 
older children in the challenging transitional stage at 
kindergarten’s end respond to our adult enthusiasm 
and interest in playing these games with them. Her 
book focuses on the value of transactional, social and 
traditional games. It is, as she writes, a “revelation” how 
powerful these can be as children practice the skills 
for life of self-regulation and social understanding. 
We know that, for children age five to eight, the fairy 
tales are so valuable in offering not literal pictures of 
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